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Decolonizing	  Digital	  Heritage	  Practices	  for	  Indigenous	  Literacy:	  A	  Multimodal	  
Analysis	  of	  iPad	  Tellagami	  Videos	  	  
Purpose	  	   Drawing	  on	  multimodal	  texts	  produced	  by	  an	  Indigenous	  school	  community	  in	  Australia,	  we	  apply	  critical	  race	  theory	  and	  multimodal	  analysis	  to	  decolonize	  digital	  heritage	  practices	  for	  Indigenous	  students.	  	  	  This	  study	  focuses	  on	  the	  particular	  ways	  in	  which	  students’	  counter-­‐narratives	  about	  race	  were	  embedded	  in	  multimodal	  and	  digital	  design	  in	  the	  development	  of	  a	  digital	  cultural	  heritage	  (Giaccardi,	  2012).	  	  Pedagogies	  that	  explore	  counter-­‐narratives	  of	  cultural	  heritage	  in	  the	  official	  curriculum	  can	  encourage	  students	  to	  reframe	  their	  own	  racial	  identity,	  while	  challenging	  dominant	  white,	  historical	  narratives	  of	  colonial	  conquest,	  race,	  and	  power	  (Gutierrez,	  2008).	  The	  children’s	  digital	  “Gami”	  videos,	  created	  with	  the	  iPad	  application,	  Tellagami,	  enabled	  the	  students	  to	  imagine	  hybrid,	  digital	  social	  identities	  and	  perspectives	  of	  Australian	  history	  that	  were	  tied	  to	  their	  Indigenous	  cultural	  heritage	  (Kamberelis,	  2001).	  	  
Theoretical	  framework	  This	  paper	  draws	  on	  the	  theoretical	  framework	  of	  critical	  race	  theory	  (CRT),	  which	  emerged	  as	  a	  counter-­‐legal	  scholarship	  emphasizing	  a	  form	  of	  law	  that	  attends	  to	  the	  specific	  needs	  of	  cultural	  groups,	  while	  opposing	  the	  discourses	  of	  positivism	  and	  liberal	  civil	  rights.	  It	  has	  been	  taken	  up	  in	  educational	  scholarship	  since	  the	  1990’s	  (Ladson-­‐Billings,	  1998).	  Critical	  race	  theory	  emphasizes	  that	  race	  matters	  to	  educational	  theory	  and	  practice,	  and	  continues	  to	  be	  a	  powerful	  social	  construct,	  an	  ever-­‐present	  reality	  of	  daily	  interactions	  and	  social	  configurations.	  In	  particular,	  the	  paper	  takes	  up	  the	  CRT	  constructs	  of	  “story”	  –	  and	  “voice”	  –	  both	  ways	  of	  communicating	  the	  experiences,	  viewpoints,	  and	  historical	  realities	  of	  racial	  minorities	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as	  the	  first	  step	  in	  understanding	  the	  complexities	  of	  race.	  	  Critical	  race	  theory	  interjects	  minority	  cultural	  viewpoints	  that	  often	  locate	  a	  common	  history	  of	  oppression,	  and	  works	  toward	  decolonizing	  educational	  theory	  and	  practice.	  
Data	  sources	  and	  analysis	  	  The	  data	  drawn	  upon	  in	  this	  analysis	  is	  a	  sample	  of	  3	  historical	  narrative	  poems	  presented	  as	  “Gamis”	  using	  the	  Tellagami	  app	  and	  iPads,	  and	  created	  by	  Year	  4-­‐5	  students	  (aged	  9.5-­‐10.5	  years).	  	  The	  Indigenous	  teacher	  was	  in	  her	  second	  year	  of	  full	  time	  work	  since	  graduation,	  and	  her	  class	  of	  28	  students	  was	  situated	  in	  an	  independent,	  all-­‐Indigenous	  school	  in	  Queensland,	  Australia.	  The	  school	  was	  led	  by	  an	  Indigenous	  principal,	  and	  with	  the	  authority	  of	  the	  local	  Yugerra	  Indigenous	  elders.	  The	  students	  first	  created	  the	  digital	  poems	  as	  hand-­‐written	  historical	  narrative	  poetry	  about	  the	  first	  contact	  between	  the	  Indigenous	  peoples	  of	  Australia	  and	  the	  white	  colonial	  invaders.	  They	  were	  required	  to	  follow	  an	  A-­‐B-­‐A-­‐B	  or	  A-­‐A,	  B-­‐B	  pattern	  of	  stanzas	  with	  rhyme,	  and	  include	  at	  least	  8	  lines.	  	  The	  children	  individualized	  their	  recordings	  using	  the	  multimodal	  video	  features	  of	  the	  Tellagami	  iPad	  application.	  The	  multimodal	  template	  of	  the	  Tellagami	  video	  creator	  allows	  users	  to	  create	  a	  background	  using	  a	  photo	  or	  other	  image,	  or	  alternatively	  to	  choose	  from	  a	  number	  of	  default	  backgrounds.	  To	  create	  their	  “Gami”	  backgrounds,	  the	  students	  independently	  generated	  the	  idea	  of	  taking	  photos	  of	  Indigenous	  posters	  or	  paintings	  displayed	  in	  the	  library,	  or	  using	  the	  Australian	  	  landscape	  surrounding	  the	  school.	  While	  the	  application	  does	  not	  provide	  a	  wide	  range	  of	  avatar	  options,	  the	  students	  modified	  the	  features	  of	  their	  virtual	  appearance,	  including	  gender,	  skin	  color,	  hair	  color	  and	  style,	  eye	  color,	  clothing,	  shoes,	  and	  emotions	  or	  facial	  expressions	  (i.e.	  happy,	  sad,	  surprised,	  angry,	  scared,	  or	  silly)	  (See	  Figure	  1.0).	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  Figure	  1.0	  Customizing	  your	  Avatar	  The	  animations	  of	  the	  avatars,	  in	  this	  case,	  mouth	  movements	  and	  gestures,	  were	  automated	  in	  the	  iPad	  application	  to	  correspond	  to	  the	  recording	  and	  the	  emotion	  chosen.	  The	  children	  then	  audio-­‐recorded	  their	  narrative	  poems	  one-­‐at-­‐a-­‐time.	  Some	  poems	  were	  shortened	  to	  fit	  the	  30-­‐second	  recording	  time	  limit	  of	  the	  free	  app	  (View	  4	  of	  the	  28	  “Gamis”:	  https://www.dropbox.com/sh/zq5lhap3rk4m5wj/AAA7aE1ux3WM_lNZoHCqgFmua).	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Figure	  2.0	  –	  Screen	  shot	  of	  Gami	  created	  by	  an	  Indigenous	  girl	  	  The	  content	  of	  the	  digital	  stories	  directly	  addressed	  historical	  issues	  of	  Indigenous	  and	  white	  racial	  relations,	  and	  Indigenous	  struggles	  of	  oppression	  that	  began	  with	  the	  first	  Indigenous	  contact	  with	  European	  colonizers.	  In	  order	  to	  change	  the	  way	  race	  is	  understood,	  race	  needs	  to	  be	  directly	  addressed	  in	  the	  official	  curriculum	  (Rogers	  &	  Mosley,	  2006).	  In	  addition,	  the	  integration	  of	  Indigenous	  cultural	  perspectives	  and	  multimodal	  design	  are	  both	  curriculum	  requirements	  in	  Australia	  (ACARA,	  2014).	  	  Data	  analysis	  involved	  applying	  multimodal	  analysis	  to	  the	  students’	  Gamis,	  following	  semiotic	  categories	  theorized	  by	  Jewitt	  (2006),	  attending	  to	  the	  following	  semiotic	  elements:	  visual	  design,	  movement	  and	  gesture,	  gaze,	  and	  recorded	  speech,	  and	  their	  interrelationships.	  	  The	  analysis	  also	  draws	  on	  critical	  race	  theory	  to	  interpret	  the	  students’	  representations	  of	  race.	  In	  particular,	  the	  multimodal	  texts	  were	  analyzed	  as	  a	  site	  for	  students’	  views	  of	  Indigenous	  oppression	  in	  relation	  to	  the	  colonial	  powers	  and	  ownership	  of	  the	  land	  in	  Australian	  history	  (Ladson-­‐Billings,	  2009).	  	  	  
Substantiated	  conclusions	  The	  following	  is	  a	  short	  multimodal	  analysis	  of	  3	  of	  the	  28	  Gamis	  created	  by	  both	  male	  and	  female	  students,	  selected	  from	  the	  larger	  data	  set	  here	  to	  illustrate	  the	  repeated	  themes	  in	  the	  Gamis,	  and	  to	  highlight	  students’	  varied	  choices	  of	  background	  artwork	  and	  use	  of	  literary	  devices.	  	  One	  of	  the	  key	  themes	  that	  emerged	  in	  our	  analysis	  of	  the	  multimodal	  Gami	  videos	  was	  the	  potential	  for	  multimodal	  design	  in	  the	  remaking	  of	  a	  decolonized	  “collective	  social	  memory”	  (Simon,	  2012,	  p.	  90).	  Through	  students’	  multimodal	  design	  of	  Gamis,	  students	  remade	  their	  connections	  to	  their	  collective	  past,	  in	  relation	  to	  a	  significant	  historical	  event	  –	  the	  first	  contact	  between	  Aboriginal	  Australians	  and	  the	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white	  colonizers.	  Their	  previously	  unarticulated	  views	  of	  this	  historical	  moment	  were	  imagined	  in	  ways	  that	  contained	  both	  similarities	  and	  divergences	  to	  one	  another	  in	  the	  shared	  practice	  of	  social	  memory.	  These	  ideas	  and	  concepts	  shared	  by	  the	  children	  did	  not	  necessarily	  pre-­‐exist	  actual	  practices	  of	  remembering,	  but	  were	  constituted	  in	  the	  various	  modes	  and	  media	  used	  for	  the	  remembrance	  of	  history.	  	  
	  Figure	  3.0	  –	  Gami	  by	  Indigenous	  Girl	  –	  The	  “White	  Fence”	  Transcript:	  “Today	  I	  went	  down	  to	  the	  lake,	  to	  catch	  something	  to	  bake,	  	  I	  took	  it	  home	  to	  bake	  -­‐	  for	  the	  family	  at	  home,	  and	  we	  ate.	  But…I	  got	  caught	  for	  entering	  the	  land.	  I	  had	  jumped	  over	  the	  white	  fence,	  And	  now	  things	  are	  tense.”	  Here,	  the	  student	  uses	  an	  Indigenous	  painting	  as	  background	  visuals,	  depicting	  the	  official	  Torres	  Strait	  Islands	  (TSI)	  flag	  on	  the	  left	  and	  the	  Aboriginal	  flag	  on	  the	  right.	  The	  green	  strip	  above	  and	  below	  the	  blue	  of	  the	  TSI	  flag	  symbolizes	  the	  land.	  The	  red	  of	  the	  Aboriginal	  flag	  similarly	  represents	  the	  Australian	  earth,	  red	  ochre,	  and	  a	  spiritual	  relation	  to	  the	  land.	  The	  creation	  of	  Gamis	  about	  the	  first	  contact	  between	  Indigenous	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and	  white	  races	  provided	  an	  opportunity	  to	  explore	  the	  history	  of	  the	  land	  from	  a	  non-­‐European	  viewpoint.	  Jumping	  the	  “white	  fence”	  is	  a	  physical	  barrier	  in	  the	  story,	  yet	  it	  can	  also	  symbolize	  the	  ongoing	  history	  of	  “jumping	  white	  fences”	  that	  has	  characterized	  much	  of	  the	  history	  of	  the	  Indigenous	  people.	  	  The	  sharing	  of	  such	  multimodal	  texts	  contributes	  to	  the	  ongoing	  reformulation	  and	  remembrance	  of	  Indigenous	  history,	  and	  its	  implications	  for	  understanding	  hegemonic	  relations	  that	  persist	  in	  the	  present,	  using	  a	  new	  mode	  for	  the	  interchange	  of	  ideas,	  antipathies,	  and	  cultural	  values	  (Simon,	  2012).	  
	  Figure	  4.	  0	  –	  Gami	  by	  Indigenous	  boy	  -­‐	  “Trespassing”	  the	  land.	  Transcript:	  “I	  went	  down	  to	  the	  lake	  one	  day,	  To	  catch	  a	  fish	  in	  the	  bay.	  I	  saw	  a	  fence	  –	  I	  jumped	  over	  it.	  A	  white	  man	  shot	  me	  a	  little	  bit.	  I	  went	  back	  home	  –	  got	  a	  fish!	  It	  wobbled	  on	  the	  dish.	  But	  we	  came	  here	  all	  the	  time…	  Since	  when	  has	  this	  been	  a	  crime?”	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In	  this	  Gami,	  the	  boy	  has	  selected	  the	  emotion	  of	  “angry”	  to	  communicate	  his	  message	  –	  “Since	  when	  has	  this	  [using	  our	  land]	  been	  a	  crime?”	  This	  is	  indicated	  in	  the	  postural	  stance	  –	  hands	  on	  hips	  –	  of	  the	  avatar.	  In	  the	  painting	  photographed	  in	  the	  background,	  Indigenous	  footprints	  are	  seen	  to	  end	  at	  the	  “Dog	  Tag”,	  and	  the	  footprints	  become	  the	  shoe	  prints	  of	  European	  colonization	  towards	  housing	  developments	  and	  networks	  of	  roads.	  Barbed	  wire	  is	  perhaps	  symbolic	  of	  the	  Aboriginal	  settlements	  or	  reserves	  where	  Indigenous	  people	  were	  sometimes	  sent	  as	  a	  punishment,	  and	  forcibly	  removed	  from	  their	  homes.	  Cultivating	  counter-­‐narratives	  allowed	  the	  students	  to	  assert	  imagined	  social	  identities	  that	  are	  typically	  absent	  in	  official	  curricula	  (Godley	  &	  Loretto,	  2013).	  	  Similarly,	  the	  sharing	  of	  counter-­‐narratives	  can	  help	  build	  community	  among	  those	  marginalized	  by	  society.	  Digital	  heritage	  practices	  can	  challenge	  the	  assumptions,	  values,	  and	  prejudices	  that	  undergird	  dominant	  narratives	  by	  providing	  personal	  examples	  or	  imagining	  identities	  that	  contradict	  dominant	  narratives	  (Solorzano	  &	  Yosso,	  2001).	  	  	  
	  Figure	  5.0	  –	  Gami	  by	  Indigenous	  Girl	  –	  White	  Kangaroo	  Transcript:	  “I	  went	  to	  the	  lake	  one	  day,	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Me	  and	  my	  cousin	  went	  to	  play.	  We	  saw	  a	  kangaroo.	  A	  kind	  of	  white	  kangaroo.	  I	  saw	  a	  white	  man	  on	  my	  people’s	  land.	  I	  said,	  “Stay	  off	  my	  land”	  He	  said,	  “This	  is	  my	  land,	  not	  your	  land”.	  In	  this	  Gami,	  the	  author	  uses	  a	  painting	  of	  the	  tribe	  and	  the	  land	  as	  the	  background,	  providing	  a	  “visible	  scene	  of	  sociability”	  for	  the	  verbiage	  of	  the	  narrative	  at	  the	  lake	  (Simon,	  2012).	  The	  reference	  to	  the	  white	  kangaroo	  is	  significant,	  anticipating	  the	  curious	  arrival	  of	  the	  white	  man,	  while	  perhaps	  signifying	  the	  important	  connections	  between	  the	  land,	  animals,	  and	  the	  tribe.	  Phrases	  such	  as	  “my	  people’s	  land”	  emphasizes	  the	  collective	  nature	  of	  the	  Indigenous	  custodianship	  of	  the	  land,	  using	  the	  possessive	  pronoun	  “my”.	  The	  gestures,	  automated	  by	  the	  application,	  appropriately	  match	  the	  tone	  in	  the	  narrator’s	  voice.	  The	  arms	  encircle	  the	  body	  to	  form	  a	  physical	  barricade,	  which	  accompanies	  the	  final	  words	  of	  the	  white	  man,	  “This	  is	  my	  land,	  not	  your	  land”.	  The	  Gami	  enables	  viewers	  to	  feel	  the	  rupturing	  of	  traditional	  land	  ownership	  and	  geographically	  placed	  meanings.	  
Scholarly	  Significance	  This	  study	  has	  demonstrated	  how	  an	  Indigenous	  Australian	  teacher	  provided	  a	  space	  through	  digital	  and	  multimodal	  design	  for	  young	  “colonized	  people	  to	  be	  listened	  to,	  and	  their	  ideas	  known”.	  The	  educational,	  cultural	  and	  policy	  implications	  of	  bringing	  students	  together	  to	  share	  digitally	  and	  multimodally	  constituted	  practices	  of	  remembrance	  in	  the	  context	  of	  schooling	  has	  previously	  received	  little	  attention	  in	  research,	  including	  the	  design	  of	  social	  and	  literacy	  activities	  to	  these	  ends.	  	  The	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children	  designed	  digital	  counter-­‐narratives	  that	  openly	  confronted	  race	  and	  identity,	  and	  which	  were	  constructed	  within	  the	  official	  English	  curriculum	  (Edelsky,	  1981).	  	  	  The	  students	  re-­‐narrated	  their	  Indigenous	  cultural	  heritage	  and	  tensions	  over	  land	  ownership	  to	  understand	  the	  historical	  present,	  in	  the	  words	  of	  one	  student:	  “Now	  things	  are	  tense”.	  This	  study	  demonstrates	  that	  creating	  digital	  counter-­‐narratives	  can	  enhance	  understandings	  of	  the	  social	  and	  cultural	  identities	  that	  are	  multi-­‐faceted	  and	  often	  contradictory	  among	  Indigenous	  groups.	  Such	  narratives	  are	  needed	  to	  counter	  the:	  	  “…universalizing	  discourses	  of	  modern	  Europe…	  [that]	  …assume	  the	  silence,	  willing	  or	  otherwise,	  of	  the	  non-­‐European	  world”	  (Said,	  1993,	  p.50).	  Multimodal	  designing	  about	  race	  and	  heritage	  explicitly	  acknowledges	  that	  the	  voices	  of	  “colonized	  people	  should	  be	  heard	  from,	  [and]	  their	  ideas	  known”	  (Said,	  1993,	  p.50).	  	  
References	  ACARA.	  (2014).	  Australian	  Curriculum.	  Canberra,	  ACT:	  Australian	  Government.	  Edelsky,	  C.	  (1981).	  Who’s	  got	  the	  floor?	  Language	  in	  Society	  10(3),	  383-­‐421.	  	  Giaccardi,	  E.	  (2012).	  Heritage	  and	  social	  media:	  Understanding	  heritage	  in	  a	  
participatory	  culture.	  London	  and	  New	  York:	  Routlege.	  Godley,	  A.J.,	  &	  Loretto,	  A.	  (2013).	  Fostering	  counter-­‐narratives	  of	  race,	  language,	  and	  identity	  in	  an	  urban	  English	  classroom.	  Linguistics	  and	  Education,	  24(3),	  316-­‐327.	  	  Gutierrez,	  K.D.	  (2008).	  Developing	  a	  socio-­‐critical	  literacy	  in	  the	  Third	  Space.	  Reading	  
Research	  Quarterly,	  43(2),	  p.148-­‐164.	  	  Jewitt,	  C.	  (2006).	  Technology,	  literacy	  and	  learning:	  A	  multimodal	  approach.	  Abingdon,	  UK:	  Routledge.	  Kamberelis,	  G.	  (2001).	  Producing	  heteroglossic	  classroom	  (micro)cultures	  through	  hybrid	  discourse	  practice.	  Linguistics	  and	  Education,	  12(1),	  85-­‐125.	  	  
Decolonizing	  Digital	  Heritage	  Practices	  for	  Indigenous	  Literacy	  
	   10	  
Ladson-­‐Billings.	  (2009).	  Race	  still	  matters:	  Critical	  race	  theory	  in	  education.	  In	  M.	  W.	  Apple,	  Au	  Wayne	  &	  Gandin,	  L.A.	  (Eds.),	  The	  Routledge	  International	  Handbook	  of	  
Critical	  Education	  (pp.	  110-­‐123).	  New	  Ork:	  Routledge.	  Ladson-­‐Billings,	  G.	  (1998).	  Just	  what	  is	  critical	  race	  theory,	  and	  what's	  it	  doing	  in	  a	  nice	  field	  like	  education?	  Qualitative	  Studies	  in	  Education,	  11(2),	  7-­‐24.	  	  Rogers,	  R.,	  &	  Mosley,	  M.	  (2006).	  Racial	  literacy	  in	  	  a	  second-­‐grade	  classroom:	  Critical	  race	  theory,	  whiteness	  studies,	  and	  literacy	  research.	  Reading	  Research	  
Quarterly,	  41(4),	  462-­‐495.	  	  Said,	  E.	  (1993).	  Culture	  and	  Imperialism.	  New	  York:	  Vintage	  Books.	  Simon,	  R.	  (2012).	  Rembering	  together:	  Social	  media	  and	  the	  formation	  of	  the	  historical	  present.	  In	  E.	  Giaccardi	  (Ed.),	  Heritage	  and	  social	  media:	  understanding	  heritage	  
in	  a	  participatory	  culture	  (pp.	  89-­‐106).	  London:	  Routledge.	  Solorzano,	  D.G.,	  &	  Yosso,	  T.J.	  (2001).	  Critical	  race	  and	  LatCrit	  theory	  and	  method:	  Counter-­‐storytelling.	  Qualitative	  Studies	  in	  Education,	  14(4),	  471-­‐495.	  	  
	  
	  	  
